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Six Books to Summer Success
The Suncoast Campaign for Grade-Level Reading is sponsoring 
the 2019 Suncoast Summer Reading Challenge, encouraging 
children to read at least 6 books over the summer months. 
Research shows that by reading at least six books, at the 
appropriate reading level during the summer, children may 
experience summer learning gains instead of the all too common, 
“summer slide”. Any Pre-K or elementary school student 
from Charlotte, DeSoto, Manatee, and Sarasota counties can 
participate in the 2019 Suncoast Summer Reading Challenge. 

More than 80 summer sites, from Parks and Recreation programs 
to Boys & Girls Clubs, from Summer Learning Academies to 
United Way Reading Rooms, from YMCA's to community centers 
will participate in the Suncoast Summer Reading Challenge, with 
support from The Patterson Foundation.  All the participating 
children will be challenged to read at least six books over the 
course of the summer and will be provided with an individual 
Suncoast Summer Reading Challenge Log and a Family Guide.

As children finish their books, at home or during camp, they will 
enter that information in their personal logs and be awarded 
a brightly colored silicone bracelet, with a color indicating the 
number of books read.

The Suncoast Campaign for Grade-Level Reading will be keeping 
track of the number of children participating in the Suncoast 
Summer Reading Challenge and the number of books read. In 
partnership with Charlotte County Public Schools, The School 
District of DeSoto County, The School District of Manatee County, 
and Sarasota County Schools, diagnostic scores will be used to 
determine the amount of summer learning gains the students 
experience.
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BLAST OFF
to a 

Summer of Success!
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Tweet About Summer 
Learning Experiences!

@SuncoastCGLR
@LeerPara3ro
@ThePattersonFdn
@CFSarasota
@UWSuncoast
@UnitedwayCCFL

@SummerLearning
@BHS_Sarasota
#GLReading
#SummerRC2019
#SummerLearning
#AprendizajeDeVerano

Summer is a wonderful opportunity for children to take a learning 
journey, and YOU can be the spark that helps blast them off to 
success!

Many of the children you will encounter this summer are behind 
their peers in important reading skills. Summer is the perfect time 
to close that gap.

Be a hero by influencing that love of learning. Your dedication and 
enthusiasm can propel your young campers to success. The more 
you speak in a positive way about reading and learning, the more 
they will read and learn. You are their mentor and YOU make 
reading and learning COOL!

This toolkit is full of ideas to help you create fun, literacy rich 
experiences. We look forward to witnessing your success.

Be A Hero
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Summer Learning

What is the Suncoast Campaign for 
Grade-Level Reading? 

The Suncoast Campaign for Grade-Level Reading (SCGLR) is a 
four-county effort in Charlotte, DeSoto, Manatee, and Sarasota 

counties to help all children, especially those from income-limited 
families, succeed in school by ensuring they read on grade level 

by the end of third grade.  The Patterson Foundation serves 
as the regional lead, working with lead partners: United Way 
of Charlotte County, United Way Suncoast in DeSoto County, 

United Way Suncoast in Manatee County, and the Community 
Foundation of Sarasota County.

Purpose 
We share these Talking Points for you to share with your board, 

staff, volunteers and supporters who care about children 
succeeding. Your organization is part of a powerful movement...
and the community deserves to know how you are participating 
and making a difference. We look forward to seeing your stories 
on your websites, in your newsletters and on social media. If we 

can help with your sharing strategy, please reach out to 
Beth Duda, bduda@thepattersonfoundation.org.

The Need
• Summer is a time of great inequity for many young people.

Over the summer, thousands of children and their families
in this region lose access to critical support that keeps them
safe, healthy, and engaged in learning. Research shows
that children raised in income-limited households can lose
two months or more of reading skills over the summer, and
children who do that consistently will wind up two years
behind their classmates by the end of sixth grade. This decline
in reading skills is called “Summer Slide”, but together, we can
transform summer into a time of learning gain.
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• SCGLR facilitates data sharing between Charlotte County
Public Schools, The School District of DeSoto County, The
School District of Manatee County, and Sarasota County
Schools and participating Summer Providers in order to
measure the effectiveness of the Suncoast Summer Reading
Challenge.

• During the Summer of 2018, 4,915 children completed the
Suncoast Summer Reading Challenge reading a total of
126,787 books.  School district diagnostic testing showed 62%
of the children experienced no loss of reading skills over the
summer.

• Summer Providers serving income-limited families (50% or
more of students qualifying for free and reduced lunch) will
be eligible for Summer Reading Challenge supports from The
Patterson Foundation.

• The 2019 Suncoast Summer Reading Challenge, funded by
The Patterson Foundation, will engage with more than 80
summer providers from Charlotte, DeSoto, Manatee, and
Sarasota counties to challenge children to read at least 6
books over the summer months.  Students participating in
the Suncoast Summer Book Challenge will receive a brightly
colored silicone bracelet for every book they read.
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with Shalia Moore-Hayes and Kelli Karen Smith

Team Building

Team Building exercises are a great way to establish tone, get 
people to learn each other’s names, find out interesting things 
about one another, establish norms of behavior, and help 
members of the group begin forming new relationships.

These types of games and activities are worthwhile for 
everyday use but, are especially important during the first few 
days of camp.

The leader splits the group into two 
groups.  One half of group forms a 
standing circle with their backs to 
each other.  The other group forms a 
circle around the first group, with each 
member facing a member of the first 
group. 

Each pair identifies who is Partner I and who is Partner II.

Partner I:  My name is ________________
Partner II: Your name is _______________

Partner II:  My name is _________________
Partner I:  Your name is ________________

Once introductions between partners are made, the leader gives 
the group a topic to discuss with their partner.  Each person gets 
twenty seconds to respond.

Activity: Face to Face
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1. If you could go into any TV show – what
show would want to visit?

2. If you could only eat one fruit forever –
what fruit would it be?

3. What are three words you would uses to describe yourself?
4. What do you think you are good at?
5. If you had to pick only one – would you want to be a great

singer or a great dancer?
6. If you went to another planet – what would you bring with

you?
7. If you were a teacher what rules would you make?
8. If you could make your whole house out of food – what food

would you use and why?
9. If you could have one super power what would it be?
10. If you could be an animal what would you be?
11. If you could paint the whole world – what color would you

use?
12. If you could be anyone when you grew up – who would you

want to be?
13. If you could be your favorite cartoon character – who would

you be?
14. Which is better – being invisible or being able to fly?
15. What’s one rule you wish your mom and dad didn’t have?

Try to choose 
topics that are 
both fun and 

insightful!

Face to Face 
Discussion Topics

After the first person has responded, the leader will call 
for the group to switch partners the second person will 
get 20 seconds to respond.

After the second person has responded, the leader will 
call for the outside circle and the inside circle to move 
one person to the right.

The series starts again with introductions.
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Activity: Secret Handshake

The leader splits the group into 
fours.
Each quartet will come up with their 
own simple “secret” handshake.

1. If you could go into any TV show – what show would want to 
visit?

2. If you could only eat one fruit forever – what fruit would it be?
3. What are three words you would uses to describe yourself? 
4. What do you think you are good at?
5. If you had to pick only one – would you want to be a great 

singer or a great dancer?
6. If you went to another planet – what would you bring with 

you?
7. If you were a teacher what rules would you make?
8. If you could make your whole house out of food – what food 

would you use and why?
9. If you could have one super power what would it be?
10. If you could be an animal what would you be?
11. If you could paint the whole world – what color would you 

use?
12. If you could be anyone when you grew up – who would you 

want to be?
13. If you could be your favorite cartoon character – who would

you be?
14. Which is better – being invisible or being able to fly?
15. What’s one rule you wish your mom and dad didn’t have?
16. If we could only have one holiday – which one would you pick?
17. If you could go anywhere in the world – where would you go?
18. What do you like the most about your sister/brother/mother/

father?
19. If your pets could talk – what would they say?
20. If you could only have one wish – what would it be?
21. If you could read someone’s mind – whose mind would you

want to read?
22. If you were invisible – where would you want to go?
23. If you could play with only one thing your whole life – what

would you pick?
24. If you could only read or listen to one book – what would you

pick?
25. If you could have any job in the world – what would it be?
26. If you could be any age – what age would you want to be?
27. If you could make the laws – what is one law you would

definitely create?
28. If you could only be one age for the rest of your life – what age

would you want to be?
29. If you could make up any holiday – what would it be called?
30. If you could live anywhere – where would you live?
31. If you could make any animal talk – what would it be?
32. What is your most favorite memory so far?
33. If you could make one improvement to the world – what

would it be?
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Partners 1 & 2 will decide upon the first simple movement in the 
handshake and practice it .
Partners 3 & 4 will learn the first simple movement and practice it.
Partners 1 & 3 will repeat the first simple movement and Partner 
3 will add a simple movement to the first movement.They will 
practice the sequence.
Partners 2, & 4 will learn the new movement and practice the 
sequence.
Partners 1 & 4 will do the first two movements and Partner 4 will 
add the culminating movement.
Partners 2 & 3 will learn the new movement and practice the entire 
sequence.
All Partners will do the” secret handshake” with each other.

Each group will show their secret to the entire group.  

Next, the leader will ask all the people in the group to mill around 
the room until he or she calls stop (You can also do this step with 
music – the participants mill while the music is playing and stop 
when the music is halted).  When the leader calls stop, each person 
must greet the person nearest them by waving and saying “hello”…
unless the person belongs to the group that created the secret 
handshake.  If it is a person from their handshake group, they must 
perform their secret handshake.  Note: Speed in this part of the 
exercise increases the fun.

Activity:
Bumpity-Bump, Bump, Bump

To increase listening skills, social comfort, 
memorization and to learn everyone’s name.

Before You Start
The group forms a circle with Player 1 in the center.  It is good to 
have the leader or someone familiar with the game begin.
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Activity:
Clap, Snap, Stomp

All players stand in pairs, facing 
each other. 
The Leader asks them to count 
from one to three.

Player 1:  One
Player 2:  Two
Player 1:  Three
Player 2:  One
Player 1:  Two
Player 2:  Three

How to Play
• Each player learns the first name of the person to their right

and left. Player 1 walks up to a player in the circle and says
one of four things:  “Left,” “Right,” “Straight,” or “Center,”
followed immediately by the phrase, “Bumpity-Bump, Bump,
Bump.”

• Player 2 must make the correct response before Player 1
finishes saying “Bumpity-Bump, Bump, Bump.”

• The correct response for the command “left” is the name of
the person on Player Two’s left; for “right,” it’s the name of
the person on his or her right, for “straight,” it’s his or her
own name; and for “center,” it’s the name of Player 1 (in the
center).

• If Player 2 responds correctly and in time, Player 1 repeats the
process with another player.

• If Player 2 responds incorrectly or too late, s/he takes the
center position.
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Let them practice until everyone “gets” it, then replace the `one` 
with a `snap` (snap your fingers).
Player 1:  Snap 
Player 2:  Two
Player 1:  Three
Player 2:  Snap
Player 1:  Two
Player 2:  Three

Once everyone “gets” that, we replace the `two` as well, with a 
hand-clap.
Player 1:  Snap 
Player 2:  Clap
Player 1:  Three
Player 2:  Snap
Player 1:  Clap
Player 2:  Three

Finally, we replace the `three` as well, with a stamp of the right 
foot. Play at high speed!

This game is sure to get the groups laughing.  (It’s harder than it 
seems!)

Activity: The Name Game
A fun, quick game to help learn the 
names of everyone in the group

1. Have the participants stand in a circle.
2. The first players steps into the circle

and says their first name while mak-
ing some kind of change in their physicality.  For example:
Hopping into the circle and squeaking out their first name, or
tip-toeing into the circle and whispering their first name, or
stomping into the circle and jungle-calling their first name.
The player then takes his original spot in the circle.
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1. Have the participants stand in a circle.
2. The first players steps into the circle and says their first name while mak-

ing some kind of change in their physicality.  For example:  Hopping into
the circle and squeaking out their first name, or tip-toeing into the circle
and whispering their first name, or stomping into the circle and jungle-call-
ing their first name.  The player then takes his original spot in the circle

3. Everyone in the circle, at the same time, tries to replicate
what the first player did.  (Note: guide the physicality so there
isn’t a crash in the center of the circle.)

4. The game continues until every person in the circle has said
their name at least once.

Activity: Sound Circle
1. Everybody sits in a big circle. Player One starts the game by

making a gesture and a sound.
2. Everyone repeats the gesture and

the sound.
3. The person to the right of Player

One, Player Two, makes a different
gesture and sound.

4. Everyone performs Player Two’s
gesture and sound, then performs
Player One’s gesture and sound followed by Player Two’s
gesture and sound.

5. The person to the right of Player Two, Player Three, makes a
different gesture and sound.

6. Everyone performs Player Three’s gesture and sound. Then,
performs Player One’s gesture and sound, Player Two’s
gesture and sound, and Player Three’s gesture and sound.

7. Continue around the circle until everyone has had at least one
turn.

Tell players not to preconceive, ask them to throw themselves 
into this exercise.

Activity: Hula Hoops and Bubbles

Hula Hoops and Bubbles create an atmosphere of fun. Hula 
hoops and bubbles promote active playing rather than relying on 
technology for entertainment. Adults can connect the hula hoops 
and bubbles to games and toys they played and enjoyed as
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children, creating a united sense of connectedness. These ideas 
can be used with children of all ages at their camp sites for 
relationship and team building. Children and adults can use hula 
hoops and bubbles based on their comfort and ability levels. Hula 
Hoop activities improve coordination at any age and blowing 
bubbles can be both a calming and relaxing activity.  

With your campers:
• Discuss childhood and favorite toys
• Have a conversation about NOT using a

computer.  What could you do instead?
• Spin the Hula Hoop around your waist

as long as you can. Time each other see who can do it the
longest.

• Encourage each other to try something fancier. Whirl one on
each arm, shift the hoop up and down your body.

• Try rolling the hula hoop in a straight line across the floor. See
who rolls the furthest.

• Create new games using hula hoops and bubbles.
• Ask the group what do you know about bubbles?

Bubble games 
• Blow a numbered set of bubbles.  For example, you may say

blow five bubbles.  Each of the participants can blow five
bubbles.  Try different number per set.

• Pop bubbles and say a word that begins with
the first letter of the alphabet and continue
through the alphabet.  The participants
in the circle pop the bubbles and say a
word one by one.  The participants on the
outside blow the bubble and make sure the
word isn’t said twice.  Then switch.  This
encourages listening skills.

• Blow bubbles with music on when the music
stops the participants freeze until all the bubbles pop. This
works on balance and coordination.
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It’s important to make sure the books 
children read on their own match their 
reading level. Books that are too easy 
may make reading time a bit boring, 
while those that are too difficult may 
cause the child to become frustrated, 
skip parts of it, and fail to understand 
what happened.

The Five Finger Rule is a quick and easy way to see if a book is 
suitable for a child to read on their own. Before they start, turn 
to a random page in the book and ask the child to read the page. 
For every word that they don’t know, hold up a finger. Use the 
following guidelines according to how many fingers you end up 
with:

How To Tell 
If A Book Is 
Just Right

# OF FINGERS WHAT IT MEANS
0 or 1 Most probably too easy for the child.

2 A good choice that will give the child a reasonable 
challenge and allow them to learn new words.

3 The child might need some help, but still a good choice if 
they’re up for a challenge.

4 May be too difficult for the child to read on their own. 
If you are on hand to give them help or read along with 
them it can be suitable, but if they are reading on their 
own, choose a different book.

5 Most probably a bit too advanced, try a different book.

If the child has their heart set on a book 
that may seem too difficult for them, 
you can offer to read it with them, or you 
can always tell them that they can read 
it later in the year when they have had 
more reading practice. Once they have 
progressed in their reading, they will 
enjoy these books so much more as they 
won’t have to skip parts and will be able 
to read confidently without your help.
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Sight Words
Sight words are words that appear 
frequently in most of the text people 
read, but can’t easily be sounded 
out. Learning these words helps 
children become more confident 
readers. This list of kindergarten, 1st 
grade, 2nd grade, and 3rd grade sight 
words include the most commonly 
used words every kid should know, 
also called high frequency words. 
Although kids won’t need to be able 
to read these sight words until the 
end of their grade, if you’ve got a 
child itching to get started with sight 
words, this is a great place to start!

Kindergarten

First Grade
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First Grade (continued)



16

Second Grade
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Third Grade
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Reading Connections: Using Kindness 
and Empathy to Build a Community 

of Readers

Lesson will include three parts: 
• Benefits and Procedures for “Circle”
• Sharing the concept of kindness with the book “Each

Kindness” by Jacqueline Woodson
• Exploring the process of Circle: questions to ask to encourage

growth, and books to use to inspire talk.

Benefits and Procedures for “Circle”

“Nobody cares how much you know, 
until they know how much you care.” -Theodore Roosevelt

Humans have used circles as a way of building a respectful 
community for a very long time.  Knights of the Round Table 
provided the illusion of equal power, Native Americans respected 
their elders, Quakers helped individuals through troubles, Courts 
are now using Restorative Justice, and therapists use Restorative 
Circles, just to name a few.  The power lies in the face to face 
nature of accountability to each other and knowing that, each 
person will have the opportunity of uninterrupted talk and the 
gift of focused listening of others.  What would it do to your work 
environment if you had the undivided attention of everyone each 
day for a short while?  

Participants will experience a foundational way to 
meet with students daily to connect and encourage 
empathy through sharing books and other 
experiences.  

By Suzi Lynch, Ph.D.

Summer Reading Activities
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“Everybody’s on the phone
So connected and all alone” - Jimmy Buffett

Our kids come to us from a busy world.  Learning to connect with 
others must be taught explicitly in ways it never had to before.  
Expectations for turn taking, specific skills for listening (also the 
practicing of that skill), and how to share a thought or feeling in a 
respectful way can all be learned in circle.  

“If a person doesn’t feel part of a community, they will work to 
destroy it.”

Our community extends beyond our doors, but for some kids, this 
may be the only place they have a chance to belong to something 
positive.  Beyond words, kids in circle feel the eyes and ears of 
others upon them.  And they feel powerful in listening to and 
connecting with others.  Most kids don’t know how powerful they 
are; through Circle, we have a chance to show them a positive 
way to use that power. 

Empathy is a skill learned only when we feel connected.  We must 
feel connected to others to care about what they are feeling.  It is 
not the same as having sympathy.  

Empathy can include:
The ability to put one’s self in someone else’s position to:

o be sensitive that others have feelings that can be different
o understand someone’s feeling EVEN IF their own feelings

     are different
o try to show caring in a way that is respectful that other’s

feelings
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What is Kindness Circle

Activity

Kindness Circle is a time each day set 
aside to appreciate each other as good 
people with important things to say.

Objectives of the Kindness Circle are:
• Students will practice making

positive compliments to each other
each day.

• Students will practice receiving kind
words from others appropriately.

• Students will share important things happening in their lives
with others so they may receive understanding, support, and
congratulations from others.

• Students will practice the norms of active, supportive
listening.

• Students will develop a sense of “team.”

The procedures for the circle are:
• We all sit (not lay) on the floor facing each other on the

perimeter of a circle.
• We attend to the speaker with our eyes and ears and mind.
• We refrain from any distractions such as noises, whispers,

making eye contact with anyone but the speaker.
• The person with the “talk chip” is the star and therefore

the ONLY one who is talking. (Except the camp leader may
facilitate.)

• Each person compliments someone else in class for
something specific they did that was kind, or exceptional in
some way.  Dr. Lynch usually starts the circle and identifies
one student (or more) each day.

By Suzi Lynch, Ph.D.
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• Each person takes their turn with the talk chip (usually a
squishy ball), pays a compliment and/or responds to the topic
of the day and then adds anything that they would like to
share that is of personal importance in their life: vacations,
moves, new pets, loss of pets, family visiting, competitions,
etc.  (Note: one must always make a compliment, but may
choose to “pass” on personal contributions.)

• Each person may respond or add to what another has said
only when they have the talk chip in their hand.  However, it
is encouraged to approach the person with kind words after
circle if they were not able to respond in circle.

As a team that learns together, we must respect and appreciate 
each other.  Unless we ATTEND to each other, such as during 
Kindness Circle, we may not come to appreciate each other as 
people with similar needs, fears, wishes, and hopes.  In addition, 
with a pervasive “slapstick” media of put-downs and hurtful jabs, 
it is so easy for most kids to emulate this.  Practicing compliments 
often is very difficult, and almost painful oddly enough, at first.  
We have to learn to quell nervous laughter designed to “protect 
us while saying something so uncool as to be perceived as nice.”  
And that is why we do it.  By the end of their time together, they 
can be quite adept at saying nice things without fear of reprisal 
from their peers as well as becoming incredibly responsive to 
each other.  It is not just a nice thing, but it is necessary if we are 
to expose ourselves each day as we learn new things and make 
mistakes in front of each other along the way. 
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Sample Empathy Lesson

Materials:
• Talk Chip

• “Circle Rules” placed in
center of circle on the �oor
•The book, Each Kindness,

by Jacqueline Woodson
•Smooth stones of various

sizes
•Tub of water (optional)

By Suzi Lynch, Ph.D.

• Students sit in circle while the teacher
reviews the rules of circle.

• Ask the students to think of something
that someone could do that is KIND.

• Instruct the students to cross their arms
across their chest when they have an idea.

• Begin the talk piece with someone who is demonstrating cir-
cle rules and has their arms crossed.  That child shares, then
passes the talk chip to the left or right after sharing some-
thing that they think is a KIND thing.  There are no wrong an-
swers, but the teacher may ask a child if they wish to clarify if
a response seems confusing.  It is okay for a child to use some
one else’s idea or to pass, since the purpose of this question
is to get them thinking about kindness.  This is the “getting
acquainted” to the idea type of question.

• Next, ask the students if any of them would like to share
something kind that some one has done for them or to them.
Leader may start with something like, “My Mom fixed me
lunch the other day,” so the students know it can be caretak-
ing as well as “letting me play with her” or “lent me a pencil”
comments.  If a student says, “She is my friend,” ask what
action did she do to make you think she is a friend to refocus

Each Kindness, by Jacqueline 
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on kind actions.  This is the “Building Relationship” part of  
the circle; students are engaging in the topic in a personal and 
on kind actions.  This is the “Building Relationship” part of the 
circle; students are engaging in the topic in a personal and  
interconnected way.

• Explain that you are going to read a book about a girl who
had the chance to be kind, but was not.  Instruct them to
think about a time when you wish someone was kind to you…
maybe a time when you needed a friend as they listen to the
book.

• Read the book aloud.
• Explain that the girl regretted not doing a kindness and now it

was too late.  The girl did not recognize how powerful she was
to make Maya feel like she belonged or had a friend.  Share:
“Sometimes we do not see how powerful a small kindness can
be to someone having a rough time.”

• “This time,” say as you select a rock from the circle, “I am
going to think of something I can do today, before it is (air
quotes or something to connect to the text concept of being) too
late.  I am going to say or do something kind.  And when I do, I
am going to watch the reaction that it makes.”  Students are
now invited to “Address the Issue” or “Take Action” regarding
the topic: Kindness.

• Select a student who may not get compliments and
begin, “Joe, I’m going to compliment something I noticed
and appreciate about you…”  Be sure to select a trait, not a
material object, such as smiling as he said hello that morning,
or picking up a friend’s pencil that fell, or trying something
difficult the previous day.

• Invite other students, when they get the talk piece, to
select a stone, make a compliment, watch for the reaction,
then drop the stone in the water kindly.  You may have
to instruct students that it is not bragging to say “thank
you” when complimented; that it actually disrespects (or
takes away their power) to not appreciate their gesture.
Have them practice saying “thank you” each time they are
complimented. Students may need help.  It is a lot to ask the
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other students to raise their hand (if the compliment giver is  
stuck) if they have had something kind done to them by this  
person or witnessed a kindness done to them.  They can offer 
this up to the stymied student who can then, after feeling  
that others noticed, say something kind.  

• You may choose not to require every student to participate,
but each student should at least hold the talk piece and say
“Pass,” (if you want to allow it).  As you repeat this Kindness
Circle, you may begin to expect more participation, but
the first circle can be overwhelming to a child who has not
practiced looking for kind acts in themselves or others.

• Conclude:  Today we practiced saying kind things to each
other.  Kind words can lead to kind actions: how would things
have been different for Maya and the girl in this story if she
had simply smiled?  (NOTE:  Older students might be ready
for the idea of exclusion due to coolness.  You might ask: “Do
you think the girl was not nice to Maya because she wasn’t
cool?” “How might the girl have acted if she was braver to be
herself in front of the cool kids?  What do you think the girl
might do the next time she has an opportunity to be nice to a
not-cool kid?”)

• Close the Circle by saying, “I feel that today, I learned that
every kind act matters and I shouldn’t wait to say something
nice to someone.  I’ve learned being nice is a little power I have
that can have a big impact.  And I’ve also learned that missed
opportunities to be kind can also last.  I’ve learned that it’s
okay for someone to be kind to me and it doesn’t have to mean
we are best friends.  And that all I have to say is, “thank you.”
What did you learn today?

• Pass the talk chip and listen to their reactions.  Use their
words to begin to form how you might approach circle the
next day.

• Conclude with: “Thank you for sharing.” They 
reply, “Thank you for listening.”  Teacher 
responds, “Thank you for listening.”  Students
respond, “Thank you for sharing.”
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• Check-in  Students may share anything going on in their
world. You will hear about family situations, pets, vacations,
appliance outages, family member illness or passing, video
game victories, upcoming competitions, and anything else
they need to share. This can be valuable for your connection
to who the child is outside of your learning space. It can also
build community through empathy.

• Highlights  Students come to circle with a book they are
reading. They read their favorite paragraph, or for younger
kids, a page, and then explain why they like it.  If you want
to get academic, you can have them seek out an alliteration,
metaphor, or rhyme to share from their book.  Or you can
have them find and share an emotion: a part that made them
laugh, worried or excited, for example. This puts the book at
the center and makes reading the star.

• Book talks  Students hold and share a book they are
reading and may even read a favorite part. When students
promote the book they are reading, it can create a frenzy
for reading; almost a competition of which book is best.
Or, it can connect kids to books with similar interests. And
this is what adult readers do; we often read what has been
recommended.

• Reflect on a character’s reaction or event in a read aloud,
movie, or book  What would you have done differently?
Have you ever felt like that?  What could he do, now? This is
especially helpful during a chapter read aloud when a “big
moment” happens…like in Charlotte’s Web when Charlotte
(sob), you know.  Kids can use circle to process what it means
to themselves and others while you get to hear where they
are, emotionally.

Questions asked at Circle depend on the 
type of lesson you are trying to teach. Here 
are some ways you can use Circles:
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• Select a Talking piece —maybe something
meaningful to you, the class, or to the topic.

• Decide if you want a signal to begin/
end your circle- ceremonial reminder of

• Share responses to a common experience  Students can
hold up sketches they drew while you were reading a story,
journals they wrote to the main character, or a different
ending they have written. Some students need more time
to process.  Giving them a chance to create, using a different
modality than talk, may allow them to enter into the circle
“discussion.”

• Invite participants to be part of the circle and ask for
consensus (with thumbs up or down) if they are able to follow
the rules today.

• Display the rules.
I like to use the “Golden ARCHEs”:
 Accept other views
 Respectful Listening, Respectful Words
 Confidentiality (what happens at Circle, stays in circle)
 Honor the talking piece (take turns speaking and
listening)
 Everyone Speak concisely (so as to respect everyone’s
time)

• Leader asks questions based on the goal for Circle that day.
 Be firm with the expectations.  “I will not let someone 
talk when you are talking, so I will expect the same of you.”  
“We are creating a safe place.  If you feel you cannot be 
respectful, you will take some time out of circle until you are 
ready to be peaceful.  When I see you are, I will invite you 
back in.”  
 Start, when appropriate, with a safe question/icebreak-
ers.  You may even want to ask for their temperature: (1-5 
shown with hand to indicate feeling low to very happy, 5)
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• Leader closes ceremony with a take-away message, when
appropriate, and a reminder to respect the confidentiality
of what was shared.  Then, you can create your own ritual to
indicate Circle and the expected behaviors are closing.
 The ritual may include:

 Statement response such as: Teacher:“Thank you
for sharing.”  Student:“Thank you for listening.”
Teacher: “Thank you for listening.” Student “Thank
you for sharing.”
 Chime, rainstick, gong, reflective silence to

transition back to “reality”

• Do not allow others to police the Circle.  As the adult, you
know the abilities of your students.  Instruct the students that
if you do not react to someone, they are also not to do so.

• I use the word Ally a lot.  Not every child will want to be
friends.  Explain that it is okay not to be best friends with
everyone, but that we must learn to interact with all kinds of
people.  We cannot be mean or avoid people we “work” with.
Respect is required to all people; if we cannot be friends with
someone in the group, we must agree to be allies, as we have
been placed on a team together.

• Adding on.  Some students want to say, “Me, too!”.  This will
disrupt the circle as it, though with good intentions, robs the
speaker of uninterrupted share time.
o Teach students to use the “We are alike in our thinking”
sign; allow them to sign this (with a nod and smile, usually)
when someone has finished speaking.
o Also, after everyone has had the chance to speak, I collect
the Talk Piece.  If time allows, I may throw the piece (if it is

• Stop the Circle when anyone is being
disrespectful by talking, making facial
gestures to each other, or not attending.
Remember, you will get exactly what you
allow.  And part of the role of circle is to
teach respectful listening.
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Tried and True Literature
a

soft) to others who want to connect, ask a question, or who 
may have simply “forgotten” to say something during their 
turn.  This can get quickly out of hand, however.  You may 
require that the Talk Piece come back to you each time to stop 
it when it is no longer productive.
o Remind students that, although the Circle is a private
time, if someone has said something that you agree with or
would like to talk more about, seek them out and share your
thoughts then.  That is what friends do!

1.Directed Drawing with Letter to a Character:
Directed drawings are just that – drawings directed step-by-
step from a teacher or talented student to the rest of the group.
Drawings can depict characters, scenes, settings, or any other
concept related to text, and all participants have a chance for
success by following the director one step at a time! Pair your
directed drawing with a letter to the character for an extra chance
to incorporate writing into your lesson. Letters to characters (or
authors and illustrators) are also a great standalone lesson to get
your students generating questions and thinking deeply about
text.

2.Green Screen:
Using a phone or tablet with a
green screen app (we like Green
Screen on iOS and DoInk on iOS
and Google Play), and a simple
solid-colored background, there
is no limit to the amount of fun
and creative thinking that can
happen. Let your students travel
to the book’s setting, deliver a newscast about an event from the
book, or allow them to become a character simply by changing
the screen’s background.

By Tessa Healy and Sarah Davis
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3.One Shot:
Based on the viral video from Charlotte High School, students
work together to make a “one take” video retelling of a story.
Great conversations can come during the planning stages as
students decide the most important scenes to include in the video
and act during the creation of their character is a powerful way to
have them connect to the text.

4.Silhouette Selfie:
Have students trace each other’s silhouettes onto white butcher
paper. Students can use the silhouette as themselves as they
reflect on a book’s message, or even a book character, designing
the silhouette based on the traits of the character and writing
descriptive words on the silhouette.  As an alternative, have
younger students draw a character on smaller
drawing paper. Encouraging students to think
about how the characters would look and act
during the creation of their character is a powerful
way to have them connect to the text.

5.Beginning, Middle, End Runway Retell:
On three large sections of butcher paper (or even more sections
for large groups or older students), groups work together to draw,
paint, or collage a scene from either the beginning, middle, or
end of the book. Once completed, the sections can be lined up as
a retelling of the book that can be walked along.

6.Back to Back Flash Response:
During this discussion strategy, students sit back to back holding
notecards, dry erase boards, or paper. The teacher asks a
discussion question and gives the students a few seconds to jot
down their answers. On command, the students turn towards
each other and flash their responses. After sharing, students
change partners and repeat. Using this technique, every student
participates through writing, and often shy students feel more
comfortable sharing one-on-one with a peer than in a whole-
group discussion.
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Reading to Understand Self 
and Others

a

Download App: 

Warm up: 5 mins
Facilitators to introduce themselves.

Perspective Quotes – Participants will read quotes posted 
around the room and get up and walk to their preferred quote.  
Participants will discuss why they chose the quote with the other 
individuals in their group.  Participants will share out.

Introduce Learning Intentions and Success Criteria: 2 mins

LEARNING INTENTIONS and SUCCESS CRITERIA
• Participants will be able to define the skill of perspective

taking.
I can explain the skill of perspective taking to a child.

• Participants will identify a minimum of two ways to teach the
skill of perspective taking.

I can name at least two ways in which children can learn the 
skill of perspective taking.

• Participants can name the three text connections for
comprehension.

I can list three ways a child can connect to the text.
• Participants will identify the key ideas of online etiquette.

I can identify statements that are appropriate for online 
interactions.

• Participants will observe and create a Flipgrid using the app.
I can use the Flipgrid app as a reading comprehension tool.

• Participants will name various text resources for teaching
perspective taking and other social skills.

I can list texts I can use to teach children perspective taking.  

By Holly Brody and Mindy Long
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Perspective Taking: 11 mins

Facilitator will define the skill of perspective taking and share 
current research on the benefits of teaching children the skill.  

Facilitator will model using the 
book, Enemy Pie, to teach the 
skill of perspective taking by:
• Asking replicable guiding

questions
• Building connections to the

text
• Having students act out parts

of the story
• Determine theme or morale of

the story

Online Etiquette: 12 mins

Facilitator will connect to perspective taking as it relates to 
online etiquette. Facilitator will introduce the concept of online 
etiquette through a short video and interactive discussion 
providing replicable statements to use with children to identify 
appropriate online communication.  

Participants will respond to overarching session theme through 
the Flipgrid app.

Closing: 10 mins

Facilitators will provide participants with book list appropriate for 
teaching perspective taking.  

Time for questions.  
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Simple Strategies for Fabulous 
Fiction and Nifty Nonfiction

a

Materials:
• Any nonfiction book (ie Alan’s Big

Scary Teeth, by Jarvis)
• Scarf (any size will do, but the bigger

the better
• Magnifying Glass
• Pillowcase from home

By Freda Williams

To engage young readers in books and getting them motivated to 
read is super important to keep the momentum of reading going 
all summer long. I use the following materials for both fiction and 
nonfiction to help kids get involved in reading in a fun way.  

Scarf
I use the scarf in the way a fortune teller might use a scarf and 
in a very thick accent say, “What is your prediction (emphasis on 
prediction) about this book?” or next event or character, etc. Use 
this for any fiction or nonfiction book.

For example in Alan’s Big Scary Teeth ask for predictions (using 
the scarf around your head or around your shoulders) about the 
cover.  Read a few pages and ask predictions about who he might 
scare in the jungle?  Later in the story when we find out that 
his teeth are false, use the scarf to help the kids make their last 
prediction of what will happen at the end of the story.

In nonfiction books I use predictions to remind kids to use 
text features to help make predictions about main idea and 
details. Text features: headings, bold printed words, captions, 
photographs, table of contents, index, glossary, and diagrams. 
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Magnifying Glass
I use this tool to “take a closer look” at the 
writing, pictures, text features, or illustrations.  
To make this even more fun I act like I am 
a detective looking for clues and more 
information about a topic or a character or a 
setting. Use this after the first read through 
of the book to go back and take another look.  
For instance in Alan’s Big Scary Teeth there 

are several detailed illustrations that could be great discussion 
starters with the kids.  What do they see?  What colors?  How 
many animals are in the illustration?  Any question to help them 
look a little closer is the perfect way to use the magnifying glass.

Bedazzled Plastic Microphone
Any microphone will work for this 
strategy.  The first one I used was a 
cheap plastic fake microphone that 
I found at Goodwill.  I covered it 
with jewels and all things shiny, aka 
bedazzled in my favorite TV host voice I use the microphone as a 
prop to ask questions about the text. 

For Alan’s Big Scary Teeth some questions might be: 
 I wonder why Alan spends so much time on cleaning his scales?  
I find that fascinating, don’t you? He spends and extraordinary 
amount of time cleaning his big sharp white teeth. Have you ever 
spent that much time on your teeth?

The book says he comes from a long line of scary crocodiles, I 
wonder if you think he could ever break the cycle?

Pillow Case from Home
The purpose of the pillow case from home is to share with kids 
that we read nonfiction all the time and to prove it I collect things 
I read at home that are in fact nonfiction.  Items like: magazines, 
recipes, directions, mail, coupons, receipts, CD’s or DVD’s, and
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anything else I can find that is a real life example of why we need 
to understand nonfiction.  I pull out each item and discuss with 
the kids how I need that information or why I want to know that 
information learned from those items. 

Other ways to Engage

Pop Up Poetry Café
• Find some poems and books about poetry.  Tape the posters

up around the room and have some beverages or snacks for
the kids.  I love to use lemonade and cute plastic cups.

• Create some quick and easy poetry stations.  Some ideas are:
oil pastels, construction paper, and
directions for writing Haiku (3 lines
following the pattern of 5 syllables,
7 syllables, 5 syllables), they use the
oil pastels to add an illustration.
The smaller the paper for the illus-
trations the less time it will take to
complete.

• Poetry books with a basket of
sunglasses.  Reading poetry is
suddenly cool.

• Shape poem station.  Find some
blackline outlines of various shapes
like flowers or hearts.  Have the kids
write lines of poetry outlining the shapes.  Also have some
plain paper if they would like to try to create a shape of their
own.

• Figurative Language Graffiti Wall.  Use some oversized sticky
chart paper and have the kids practice writing with figurative
language.  I like to provide a variety of markers or crayons and
stickers for their creations.  They can write similes (she is as
fast as a cheetah), alliteration (she sells sea shells by the sea
shore), and hyperbole (his smile lights up the entire world).
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• Color poems.  These are easy to and fun to write.
______ smells like ____________, _________ tastes like
_______________, __________ looks like ______________,
_________ sounds like __________, _______ feels like
_______________.

• Find a microphone and have the kids practice performing
poems with different voice levels for emphasis.

Cloudy with a Chance of Meatballs
• Decorate a space with some red and

white gingham table cloths, drape
some yellow yarn all over the place,
hang up some meatballs made
out of brown construction paper,
and some puffy clouds made
from white lanterns covered
with pillow fluff.  Sets the stage
for reading and acting out
the scenes of Cloudy with a
Chance of Meatballs. For extra
fun serve up some Spaghetti-Oh’s
and rewrite the ending of the story.  Or create a
new story like Cloudy with a Chance of
Lego’s where toys fall from the sky!?

Glow Party Celebration
• Have the kids been reading and meeting

their weekly goals?  Are you looking for
a way to keep them motivated to keep
reading even more?  Consider a Glow party!  

• Materials needed: Black lights, TONS of glow bracelets and
necklaces, clear hamster ball and water bottles for glow
bowling, glow in the dark tape for tic-tac-toe, glow sticks and
cookie sheets for glow in the dark ring toss, and Jenga with
either some glow in the dark tape or paint. Highlighters and
white paper for doodling.
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Inspiring Reading Through 
STEM Challenges

a

Introduction (1 minute)
Present Powerpoint:

1

2

3

By Dr. Elaine Cox
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• Examples of Engineering/STEM based on literature
(Slides 1-9): 3 mins

• Discuss the Engineering Design Process
(Slides 10-11): 2 mins

• Introduce the challenges for the teachers to complete
(Slides 12-13): 2 mins

• The teachers will have 30 minutes to complete the 2
challenges:  30 mins The challenge will be written out on the
table along with paper to create blueprints and materials.

Wrap Up/Questions: 3 mins
As the teachers finish, show the last 2 slides 10-11 to show them 
what actual students did to complete the challenges
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Beautiful Oops!
by Barney Saltzberg

a

Materials:
•Blank white paper

• Markers
• Crayons or oil pastels

•Colored pencils

Before Reading:
• Show the title of the book,

Beautiful Oops, then ask
students what they think this
means.

• Ask if they remember someone
saying "oops," or if they
remember saying,"oops."

• What happened that made
someone say, "oops?"

• How can an "oops" be beautiful?

Review vocabulary that may be new:

POSSIBILITIES:

having many 
difference choices 

and options to 
choose from

SMUDGE:

a dirty mark or 
smear

OOPS:

 Something we say when 
we make a mistake, sort of 
an apology to show we are 

sorry for something 
we accidently did

By Stephanie Boynton
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Questions to Ask After Reading

Ask the following questions:
1. Have you ever made a mistake?
2. How do you feel after making a

mistake? Did you become frustrated or upset?
3. Is there ever a time when making mistakes would be an okay

thing?
4. After making a mistake, how can the phrase “Mistakes are

proof that you are trying” help you feel better?

Remind the students that we should never expect to be perfect. 
Remind them that some people are really good at one thing, like 
reading, but may not be as skilled in doing math. Helping students 
remember that making mistakes while learning is not a bad thing, 
as long as we use our mistakes as an opportunity to learn and 
grow to become better at whatever it is we are learning.

Activity After Learning

1. Give each student a piece of paper
2. Have students create 2 straight lines, 1 squiggle line and one

circle on the paper using a marker.
3. Make sure that the students are not making a picture of

something in particular, but are just randomly doodling on the
paper.

4. Then collect all the papers, scramble them up, and give the
paper to someone other than the person that initially drew on
the paper.

5. Ask each student to finish the picture by creating something
from the other students "oops." After completed (5 to 10
minutes), ask each student to share their finished artwork
with the class to se how each person overcame the "oops" and
created something beautiful.
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The Addition of Metacognition
a

By Holly Chesnoff

Materials Needed:
• Teacher Selected “Difficult” text –
Newspaper article, magazine, chapter
book
• Selected Picture Book(s) for student read aloud
• 2 small bowls – One labeled “Text” and the Other Labeled
“Thinking”
• 1 medium sized bowl – labeled “Real Reading Salad”
• Red “text” cards
• Green “thinking” cards
• "Real Reading" Chart/Poster
• "Thought Bubble"
• Poster with Metacognition thinking stems
• Selected Wordless Picture book and/or Image (Painting, Art
found Online)

Lesson Activities Adapted from:
Tanny McGregor’s “Comprehension 
Connections Bridges to Strategic 
Reading.”

Synopsis: 
The following activities help student 
to see the practices and benefits of 
thinking while reading, instead of just 
“word calling” or “robot reading.” These 
concrete activities give students the 
change to meaningful modeling from the instructor, and then 
practice and apply “thinking” while listening to a read aloud, 
reading their own books, or looking at images. 
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Metacognition Activity 1: The Reading Salad

Have students sit together on the floor. Establish partners who 
will “share” or talk with one another throughout the lesson. Make 
sure all students can see you and the book you’ll be reading. 

It’s best to explain to students what you expect from 
their manners as “partners” when sitting on the floor 
or at desks. Tell them BEFORE starting the lesson 
activity what is expected. Do you want them to turn 
their bodies to face one another when they ‘share’?  
Do they know who their partner is? Establishing these 

expectations help with the smoothness of the activity once you 
begin. To check that students know their partners and how to 
manage the “sharing opportunities,” you can have them practice 
with fun questions like, “Turn to your partner and share your 
favorite movie and why.”

Begin by getting students interested in what’s coming! “Kids are 
very good at pretending. Let’s pretend together for a few minutes 
today. I think you’ll like this! Please pretend that you’re the teacher, 
and I’m the student. All of you teachers are going to listen as I 
read. Put on your teacher faces.” (They’ll likely look very serious!) 
“Judging from your expressions, you’ve noticed that teachers are 
very serious when it comes to reading! Ok, teachers, concentrate 
now and listen as I read. When I'm finished, I’m going to ask you to 
evaluate me as a reader. You’ll tell me how you think I am doing at 
my reading.”

FAKE 
READING!
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Take out a copy of a chapter book that is appropriate to read a 
few lines from, but also appears to be for adults. “So, my friend 
recommended this book to me. It has many pages, very few 
pictures, and contains many difficult words. This is a challenging 
text for me, but I’ll do my best as I read the first paragraph aloud to 
you.”

Read a paragraph or so from the challenging book. You can read 
quickly and very fluent. Do not say anything else about your 
reading. 

Ask students for feedback on your reading: “All right, teachers. 
Turn to your partner and discuss what you think about me as a 
reader.”

Students TURN AND TALK to their partner.  Let some students 
share out with the Group – “What do you think of me as a reader?”

Reveal that you were FAKE READING - “Phew! I’m so relieved! 
You all think I’m such a great reader! There’s something you should 
know, though. Sometimes I do FAKE READING when I read. Let 
me explain. I was reading to you but I started thinking about what 
I might eat for dinner tonight!!  If I’m not careful, I can sometimes 
read without thinking and then I don’t understand or enjoy 
anything I’ve read! So, I could pronounce all those big words and 
read very fast. You were very impressed. But there was something 
I wasn’t doing, however, something that readers 
should always do. I wasn’t THINKING! I was just 
reading the words like a robot would do. If you 
would have asked me questions about what I had 
read, I wouldn’t be able to give you thoughtful 
answers.” 

“My reading sounded good, but the THINKING was missing. You 
can’t always tell just from listening to somebody read. Do you know 
what I’m talking about? Have you ever done any robot reading or 
fake reading?”
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“Turn and talk to your partner about 
your experiences with fake reading.” 
STUDENTS TURN AND TALK

Validate this experience for students. 
“You all are amazing! Thank you for 
your honesty. It’s so important we think 
about what we do when we read so 
we can always get stronger. When I 
read from my book, I showed you what 
fake reading can be like. Now I want to 
model real reading.”

Tell students: “Real 
reading is like a salad. 
Have you noticed the three 
bowls sitting here on the 
table beside me? We are 
going to use these objects 
to help us understand more 
about real reading. Notice 

that these bowls are labeled. The large bowl is labeled ‘real reading 
salad’ and the small bowls are labeled ‘text’ and ‘thinking.’”

“Just like a salad might be a mixture of lettuce and tomatoes, 
reading salad is a mixture of text and thinking. Inside the two small 
bowls there are little cards. In the text bowl there are red cards that 
say ‘text.’ These are like tomatoes! In the thinking bowl there are 
green cards that say ‘thinking.’ These are like pieces of lettuce. With 
your help, we will make reading salad while enjoying a great book!” 

Watch me as I read and show you how we mix text and reading to 
make a “real reading salad.” I’m going to use the book (Share the 
title of your chosen picture book) as I model real reading. I chose 
this text because it will really make us think.”



47

“To show you exactly how real reading works, I’m going to do 
something that might make me look a little silly. I will point to the 
text when I am reading from the text; I will point to my head when 
I am thinking. That way you’ll be able to see the difference between 
my reading and my thinking.”

“At the same time that is going on, we’ll be making salad.”

CHOOSE TWO STUDENTS TO HELP. 
ONE FOR TEXT AND ONE FOR THINKING.

“__(student name)__ will you be in charge of the tomato bowl ?--- I 
mean the text bowl! And _(student name)_ will be in charge of the 
lettuce bowl --- I mean the thinking bowl!”
Explain to the students: “Every time I point to the text, _(student 
name)__ will drop a text card into the big salad bowl. Whenever I 
point to my head, _(student name)__ will place a green thinking 
card into the salad. Right before your eyes you will see what real 
reading is looks and feels like!”

Starting with the title, READ THE FIRST HALF OF THE BOOK, 
STOPPING TO THINK AFTER ALMOST EVERY PAGE: Model 
when you have a question, prediction, connection, observation, 
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or any other kind of thought. When appropriate, use the thinking 
stems from the poster to share your ideas with students. 
It might sound like, “I wonder if . . .” or “I’m noticing that …” or “I 
don’t understand why . . .”

Plan ahead for demonstrating MORE thinking cards 
than text cards. For a page of text, you might share 2 
“thoughts” and place two “thinking cards” in the real 
reading bowl.)

I’m going stop here for just a minute. Thank you to my helpers! I 
want you all to turn and talk to your partner about what you’ve 
just watched me do while I was reading. What did you notice?

Students TURN AND TALK. DISCUSS.

(Look at the number of text and thinking cards in the bowl.  Of 
course, there should be more thinking cards in the bowl than 
text.)

Ask students why they believe there are more thinking cards than 
text.  (Look for responses about how in real reading, you think 
way more than you read or for every page you read you should 
have a lot of thoughts to go with it.)

Continue reading and giving students opportunities to share their 
thinking – remember to put in “lettuce” and “tomatoes” as they 
are read/shared. “So interesting. Let’s go back to the book. Only 
this time YOU will do the thinking! I will continue pointing to the 
text when I’m reading the text. I will drop in a red text card each 
time I read. But when it’s time for thinking, I’ll ask some of YOU to 
share what is going on inside YOUR heads. If you share, you will 
drop the green thinking card into our reading salad.”

FINISH READING THE REMAINDER OF THE BOOK STOPPING 
FOR STUDENT THINKING.
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ENGAGEMENT TIP: Upon stopping, you might 
first have individual students share and drop in 
“lettuce.” However, after students are comfortable 
with the task, you may stop and ask partners 
to share their thinking simultaneously so that 
more students get the opportunity be engaged 

meaningfully at one time. 

Summarize the activity: “Now we’ve been doing REAL reading. 
No more of that fake stuff for us. Our reading salad symbolizes 
what meaningful reading looks and feels like! The two special 
ingredients are text and thinking. We’ve been thinking about our 
thinking!”

“There’s a name for that: Metacognition." 
Metacognition is THINKING about 
Our THINKING. It’s when we catch 
ourselves having ideas about what we 
read. Maybe we are guessing what’s 
going to happen, or we think about 
how a character feels. Sometimes, 
we realize, “Oops! I was thinking 
about lunch while I was reading” 
or “Wow, I’m really connecting to 
this story. I’m thinking about the 
characters. I’m thinking about the new words I’m learning.” When 
we get good at metacognition, it will help us notice when we are 
THINKING about the text, being real readers, and when we are 
just doing robot reading and need to refocus.

If Students have an opportunity to read their own books, you 
might say:
“During your independent reading, I want you to really stop to think 
about your thinking. Remember, we’ve seen how to do it. Now it’s 
your turn to practice. When we come back from reading, I want you 
to be prepared to share with the class what you were thinking while 
you were reading.”
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Metacognition Activity 2: The Thought Bubble

Choose another picture book or part of a chapter book to read 
aloud to the group. Enlist another teacher, adult, or students (if 
appropriate) to read from the book, while you show your thinking.

Invite students back to sit together on 
the floor or at seats where they can 
sit next to their assigned partner for 
lesson conversations. “We learned the 
term metacognition – thinking about 
our thinking! Today we are going to 
practice that again!”

Then say, “I’m going to invite you to 
get into my brain today.  I made a giant 
thinking cloud to represent my thinking. 
"

This bubble can be large or small, yet the giant version 
with the hole cut out for your head is fun for teachers 
and students, alike!

TIP: If you are going to do the reading AND thinking, 
you might have a student stand behind you with a large 
poster-board thought bubble that says, “I’m thinking 
metacognitively!” or it might be something you pick up 
when you’ve read a part of text and are ready to show 
your thinking!
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Show students the Chart/Poster with the Metacognition Thinking 
Stems (below). Explain that you’ll use these stems to help talk 
about your thinking while you read: 

Begin reading a book out 
loud - or have another adult/
student read. Stop frequently - 
to model when you have a 
question, prediction, connection, observation, or any other kind 
of thought. When appropriate, use the thinking stems from the 
poster to share your ideas with students. 

Stick your head through the thought bubble (or hold it above 
your head) and use “I” statements to explain what it is going on in 
your mind. For example, “Oh! When I see this, it makes me wonder 
why . . .” or “I think she’s going to …” or “Hmmm… this reminds me 
of _____.” 
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After you model as the teacher once or twice, 
ask for a student volunteer to demonstrate 
“thinking” in the thought bubble. After you read 
a bit of text, let the student model their own 
thinking for the class. Continue this 2-3 times. 

Then, you might ask a new student to come up and 
model with their head in the “thought bubble” OR 
give all students small thought bubbles so they can 
take turns doing the thinking when you stop. 

OPTION: If age appropriate and students are able – you might 
give students paper or post it notes and when asked to STOP 
AND THINK, students can jot thinking on post its, discuss with 
partners. They can also draw or sketch, or “tableau” what they are 
thinking. 

If appropriate, you might also have a student take on the reading 
responsibility, too! One student reading, while the other does the 
thinking in the thought bubble!

After the book is complete, discuss how much thinking is really 
happening – or should happen- when we read! We may not even 
realize that we do it. 

If Students have an opportunity to read their own books, you 
might say:
“During your independent reading, I want you to make sure to stop 
and think about what you’re reading." Use Post-It notes to write 
down any thoughts they have as you read - ANY THOUGHT is 
acceptable. Then, stick the Post-It notes directly to your page as 
you read and have an “A-ha” moment. Afterwards, the students 
can share. Then, a few students share their thoughts with the 
class.
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Metacognition Activity 3: Monitoring our Thinking with
Wordless Picture Books, Images and Art

After the concrete experiences above, Wordless Picture Books 
and Art (images, paintings projected or printed from online) 
provide a fantastic opportunity for students to think about their 
thinking (Metacognition!) without the worry of needing to read 
on their own. 
• Guide students through the “reading” of a wordless picture

book or piece of art as a group or provide wordless picture
books to each partnership.

• Review the “Thinking Stems” poster to remind students what
it sounds like when we notice our thinking while reading.

• Students can take turns sharing their thinking about what
they THINK based on what they see, what is happening in
the wordless picture book/art. They should practice using the
thinking stems.

• Share thinking as a class. Encourage children to use the
thinking stems to put their ideas into sentences and help
them apply the appropriate language.

Painting: Grant Wood, American Gothic

Wordless Picture book
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Considerations and TIPS for Implementing 
the Above Activities: 

Prepare ahead of time: 
For the activities that involve reading and stopping to “think out 
loud,” it’s best to plan how you will share your thinking instead of 
trying to do it on the spot in front of the kids. It’s helpful to put a 
post-it notes with what you plan to say right on the page where 
you’ll share it with students. The post-it note can just serve as 
a reminder, but you can still say the “thinking” out loud like it’s 
a new thought. Or, you can say, “When I read this last night, I 
stopped here and thought ‘_______.’”

Limit Thinking Stems as Needed: 
For younger students, language learners, or just those newer to 
the language and practices of “thinking while reading,” you might 
only share 2-3 of the thinking stems at first. For example, JUST 
showing students the “I’m thinking . . .” and “I’m wondering . . .” 
stems for them to practice repeatedly. Once they are comfortable 
with those, you can add more to the list of options!

Keep the Thought Bubble Available: 
After introducing the above activities, 
you can use the “thought bubble” prop 

often to reinforce the practices of “REAL 
READING.” 
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StoryMaking
a

StoryMaking integrates many areas of learning, including the 
maker movement, literacy, play, oral language, uses of materials 
and tools and more. Students will need to know how to think, 
problem solve, ask questions, persevere, observe carefully, work 
with others, represent their thoughts, wonder, be creative, and 
communicate effectively. 

1. We start off our StoryMaking time by gathering the children
together and explaining that stories are all around us!  I like
to start with reading a story with a
strong character that has a problem
or a feeling, such as, Jamaica’s
Find by Juanita Havill or Wemberly
Worried by Kevin Henkes. A story
can be about a time you were lost,
sad, hurt, etc.  It can be about a
celebration, a place you went or a
sport you play. As the teacher, model
the thinking process of how you are
going to find your story.

Teacher: “I have a few stories that I want to share with you, but
when I think of the time I went to the water park with my family
and I screamed so loud on one of the rides, it makes me laugh.
That is the story I want to share with you today. I found a bunch
of materials that I could use to tell my story. I found craft sticks,
googly eyes, pipe cleaners, pieces of fabric, foam sheets, etc.  I
thought the stick would make a great puppet!  I started gluing
pieces together and made a character puppet to go with my
story.” (Explain why you chose the materials on your character
puppet).

By Shannon Rivard
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Start your story with an introduction such as: One sunny day, 
Once upon a time, One day, etc. Tell your story using the 
character puppet you already made. “One hot day, my family 
went to the waterpark.  We went on this water slide that was so 
high and I screamed all the way down. I was so scared!”  Make 
sure to act the story out with your puppet and add expression 
to help the children see what it could look like when it’s their 
turn.  Have the children think of a story that they want to 
tell.  Have them come up with a character from their story to 
create. Have them turn and talk with a partner and tell their 
story.  Some children may have trouble coming up with a 
story which is perfectly okay.  They may just need to play with 
the craft materials before they come up with one.  

2.  Now we will create character puppets to go with our stories.
Allow the children to explore materials, plan their puppets,
cut and glue (take apart and redo) and talk with each other
about the steps they take along the way. The character can be
an animal, a person or something make believe.

3.  Now that we finished our puppets, allow the children to
partner up and tell their stories. They can practice with
different partners. Each time they tell their story, you
will notice that the stories will grow! You will hear more
vocabulary, more details ,and more confidence in their
expression. Encourage kids to share their stories with other
adults, especially their own families!

Extension: Later in the week, the children can create a setting to
go with their character puppet. This can be with paper and crayons,
arts, and crafts, Play-Doh, shoe boxes, sidewalk chalk, etc.
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Cheetah in the zoo

Add a setting!

These ideas use open-ended materials. This allows 
the children to represent their thinking creatively. 
They are not prescriptive and provide options 
for children’s representations and stories.  These 
materials can be used again in a different way.

Shadowbox Team Story

Paper 
Materials

Using materials in 
classroom

Draw then build a 
story

S t �yMaking Ideas

Girl at the park
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Collages

Use of natural 
materials

For more information on StoryMaking see: 
StoryMaking: The Maker Movement Approach to 

Literacy for Early Learners 
by Michelle Kay Compton and 

Robin Chappele Thompson

www.storymakers.org
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Summer Blast Off 
Presenters

LATONYA PINKARD Education Warrior, 
Advocate, Speaker is an educator with heart 
and passion. LaTonya is an Associate Professor 
of English at Independence Community 
College in Kansas. As such, she appears in the 
popular Netflix Documentary, Last Chance U 
(Season 3). She has always wanted to be in 
a position to serve others and developed a 

passion for education at Georgia State University. Continuing her 
studies at Troy University, LaTonya received her Master’s Degree in 
Post-Secondary Education and chose a career in higher education, 
where she expects only the best of her students. LaTonya is the 
mother of two wonderful young men, Michael and Nathaniel. She 
instills in them to always be open to possibilities and appreciate 
the journey life will take you on. LaTonya is now a National Speaker 
on Issues of Race, Education and Heart-Centered Teaching. She 
has recently inspired educators, students and families at the USA 
Football 2019 National Conference and Georgia Tech.
 @LaTonyaCLC

STEPHANIE BOYNTON teaches Explorations, a Title I K-5 special 
to the almost 900 students at Lamarque Elementary in North Port, 
FL. She uses Arts Integration and other creative methods to be 
able to provide extraordinary learning experiences to students, 
while supporting classroom teachers in the areas of ELA and Social 
Studies. Stephanie is a married mother of three sons who in addition 
to Arts Integration has a passion for American History, Civics and 
Geography. She received her B.S. in Elementary Education (K-
6) at the University of South Florida, Sarasota-Manatee where
she was named their Fall 2014 Outstanding Graduate. Stephanie
additionally is certified for ESE education K-12 and holds her ESOL
endorsement. She is one of 20 Arts Integration Strategy Movers
for the Sarasota County School District. As a Strategy Mover,
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Stephanie is committed to be a leader in Arts Integration where she 
uses research-based strategies to meet the differentiated needs of 
all students, as well as modeling lessons for other teachers.

HOLLY BRODY is an Assistant Principal at Brentwood Elementary. 
Holly has her undergraduate degree in Mass Communications, 
Master's Degree in Exceptional Student Education and a Specialists 
degree in Curriculum and Instruction.  She has taught all levels in 
elementary with the most experience being in primary. She also 
worked with adults as an Instructional Staff Developer in Pinellas 
County. Education isn’t the only thing she loves.  She has a small 
family of a well-fed husband, a dreamy dog (or maybe it should be 
a well-fed dog and dreamy husband?), a sweet cat and 8 chickens.
 @HollyABrody

HOLLY CHESNOFF has been a specialist for the Sarasota County 
School District for 3 years. She currently serves as a Language 
Arts specialist for the Elementary Curriculum and Instruction 
department. Previously, Holly worked in Manatee County as a 
grade 3 teacher and instructional coach. She graduated with 
a Bachelor of Education from Florida Atlantic University and a 
Master of Arts Degree in Reading, K-12 at University of South 
Florida, Sarasota-Manatee. Holly has a fierce 5-year old headed to 
Kindergarten, and an educator husband with whom she loves to 
discuss brain-based teaching, engagement, bringing the arts into 
the classroom … and tacos.

@HollyChesnoff 

ELAINE COX has served as the Engineering (STEAM) teacher at 
Bashaw Elementary School for the past 4 years, supporting the 
school as it works to become a fully integrated STEAM school. 
She has taught an in-service to new STEM/Engineering teachers in 
Manatee County on how to organize and implement a STEM lab. 
She holds her Ed.D. Degree in Education from Nova Southeastern 
University (2006). In addition to inspiring students to use the
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Engineering Design Process to solve real world problems, she works 
with students after school for the Technology Student Association 
and First Lego League. Using robotics, she holds demonstrations 
through the Soar In 4 program to inspire families to learn together.

SARAH DAVIS was born in Sarasota, FL and is a proud product of 
Sarasota County Schools!  She earned her Undergraduate Degree 
from USF in Elementary Education, and her Graduate Degree, also 
from USF, in Educational Leadership. Sarah is wrapping up her 
11th year of teaching. She has taught all grades from kindergarten 
through high school, with the exception of 5th grade.  Most of her 
years teaching were in the middle school grades.  She is currently 
teaching first grade.  Sarah serves on the board of the Sarasota 
Reading Council, is a mother of four, and loves all things family, 
learning, and sun-related!
 @Belly2babyX3

TESSA HEALY was born in New Jersey, but considers herself a 
Floridian after attending Sarasota County Schools from elementary 
through high school. Her Undergraduate Degree in Elementary 
Education and a Master’s Degree in Reading Education has led 
Tessa to seven years of teaching in elementary and middle school 
classrooms. Tessa is the fourth-grade STEAM Academy teacher at 
Wilkinson Elementary and 2019 Elementary Teacher of the Year 
for Sarasota County Schools! She lives in Venice with her three 
busy children and basset hound, who all do their best to keep her 
on her toes! In her spare time, Tessa serves as the Vice President 
of the Sarasota Reading Council. With the belief that literacy is a 
civil right, Tessa insists no child should complete their educational 
career without the ability and passion to read. 

@SRQ5thGrReads

MINDY LONG is the assistant principal at Lamarque Elementary. 
Before that she was a teacher in 3rd grade, 4th grade, and 5th grade 
resource at Lamarque Elementary and Glenallen Elementary. She 
has her Undergraduate Degree in Elementary Education from USF, 
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Master's Degrees in Reading Education and Education Leadership 
from USF, and is currently working towards her Doctorate in 
Education Leadership at UF. Mindy is a product of Sarasota County, 
born and raised. She also has three children that have either 
graduated or are attending schools in Sarasota County. Besides 
doing her favorite job of mom, she loves to be on the water with 
her two German Shepherd pups or reading a good book!

@MindyALong

SUZI LYNCH, Ph.D., has made kindness a focus in education 
since 1991. She has taught in several Florida counties and at two 
Florida Universities.  She currently enjoys teaching Language Arts 
to 4th and 5th grade students in the Gifted Program at Venice 
Elementary.  She has a ten-year old son that keeps her young at 
heart and appreciating the modern challenges of being a kid.

SHALIA MOORE-HAYES has been a consultant with The Patterson 
Foundation since 2018. She is a facilitator for Mind in the Making 
(MITM) workshops and presenter for  Suncoast Campaign for 
Grade-Level Reading. Shalia spent several years working with 
students with disabilities and contributed to raising the reading 
levels of students of varying exceptionalities as a Reading 
Specialist and Exceptional Student Education Coordinator. In 2017, 
Shalia was selected to participate in State College of Florida’s first 
Community College Leadership program for aspiring leaders in 
education. Shalia has been identified as a Highly Effective teacher 
at an A-rated school and as a Best and Brightest Teacher according 
to the Florida Department of Education. Shalia is currently 
obtaining licensure as a School Psychologist and obtaining her 
doctorate degree in Psychology.
 @HayesShalia

SHANNON RIVARD was born in Massachusetts and has lived in 
Manatee County for the past 14  years. The last 12 years have been 
spent teaching in the Manatee County Public Schools.  She has 
taught Kindergarten and First grade. The past six years has been
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spent teaching PreK.  She has her Bachelor's Degree in Early 
Childhood Education (PreK to 3rd grade).  She loves spending time 
with her family and animals. In her free-time you will find her in her 
garden.

KELLI KAREN SMITH has been a consultant with The Patterson 
Foundation since 2014. Kelli began at TPF as part of the production 
team for All-America Cities and the opening of Patriot Plaza at 
Sarasota National Cemetery. Kelli was the coordinator for the live 
talent at the nation’s first Age-Friendly Festival. In addition to her 
work behind the scenes, Kelli is a facilitator for Mind in the Making 
workshops as part of the Suncoast Campaign for Grade-Level 
Reading. She has co-led workshops at Sarasota Memorial Childcare 
Center, The DeSoto Boys and Girls Club of Manatee County and 
Second Chance Last Opportunity. Kelli’s teaching experiences 
include Care Pointes in Swaziland, South Africa, The Pines of 
Sarasota, Girls Inc., The Boys and Girls Clubs, and playwriting at 
numerous local elementary schools as well as in Sarasota’s sister 
city of Dunfermline, Scotland. Selected Stage Management credits 
include Off-Broadway: The New Victory Theater (FLY), Pasadena 
Playhouse (FLY), Crossroads Theatre (FLY), Oprah Winfrey Theatre 
Smithsonian (FLY) and numerous shows at Florida Studio Theatre.
 @KelliKaren1

FREDA WILLIAMS is a third-grade teacher at Pine View School in 
Sarasota, Florida.  She has been teaching in the district of Sarasota 
for 16 years.  Freda is the proud recipient of the 2018 Florida Literacy 
Association Teacher of the year for Pine View, Sarasota County, 
and finally, the state of Florida.  She is a part time teaching artist for 
Van Wezel and leads workshops throughout the year for teachers 
interested in bringing the arts into their classroom in meaningful 
ways.  Freda began the first ever Pine View Players, which is an 
after-school drama and performing arts club at her school.  She 
also loves Harry Potter, Broadway shows, and traveling with her 
friends and family.
 @FJWilliams2003
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2018 Suncoast 
Summer Reading 
Challenge Photos
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An opportunity for Parents, Grandparents, Child Care
Professionals, Early Learning Educators, and Caregivers. Join

us on a learning adventure designed to help you and your
children thrive. Fee waived due to the generosity of The

Patterson Foundation. For more information, please contact
info@gradelevelreadingsuncoast.net

Mind In The Making Workshops

New science shows that when we interact with our 
children, their brains take in all the things we say and do. 

VROOM is here to help you turn any moment into a 
brain building moment. 

Download the free DailyVroom app
or text READY to 48258.

Parent Engagement Opportunity
for ages Birth - 5!

Connect with us




